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Abstract: In order to explore college students’ trouble in EFL writing and to cope with the writing 
module teaching set in a new teaching reform in Xiamen Institute of Technology, the researchers 
attempt to draw up a reform plan in details to build a writing classroom teaching model through 
POA for EFL in colleges. Argumentative writing skills were taught in both control class and 
experimental class simultaneously, by the conventional instruction and POA-based instruction 
respectively, and the band descriptors of IELTS would be borrowed as the assessing rubric. With 
the sources of data collected in this study, the analysis of the comparison between the pre- and 
post-tests, and the focus-group interviews both revealed that in general, the POA-based instruction 
does a better job than the conventional treatment of enhancing students’ writing knowledge, 
improving their argumentative writing ability, and engaging them more in the learning tasks. 

1. Introduction 
Xiamen Institute of Technology, where I work, is an application-oriented university. Students’ 

needs for English mainly focus on examination and employment and students have more explicit 
requirements for their English application ability. In order to cope with this change, our school 
carried out teaching reform in 2018. The whole students were divided into three level according to 
the enrolling English scores, and graded teaching was adopted. In 2020, the college further 
deepened the teaching reform and attempted the module-based teaching mode among A-level 
students. Accordingly, the College English course was divided into five modules, namely, listening, 
speaking, reading, writing and translating, which are taught separately. However, the author 
encountered some difficulties in teaching practice, especially in the teaching of writing module. In 
the conventional college English class, writing was mainly attached to the reading course, in the 
form of homework or classroom exercises. Students, for a long time deal with the writing problems 
in English examinations mainly relying on reciting writing templates, common words and sentences, 
which do not correspond to the input content of the class. In most cases, the text written by students 
was lack of logic, sentence connection was stiff, and some students even used the network to 
plagiarize. In order to change this situation and effectively improve students’ writing skills, the 
researchers decided to applied Design-based research to iteratively revise and refined course 
designs. Design-based research (DBR) is defined as a methodology that uses a “theory-driven 
design to generate complex interventions that can be improved through empirical study and that can 
contribute to more basic understanding of the underlying theory.“ (Design-Based Research 
Collective, 2003, p. 7) 

2. Production-Oriented Approach (Poa) 
Production-oriented approach (POA) is a foreign language teaching theory put forward by 

Professor Qiufang Wen and his research team after a decade of research and practice according to 
the characteristics of Chinese college students’ foreign language learning. POA is committed to 
solving the problems of foreign language education in China (Wen, 2017:351-357), and has been 
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widely used in general English Teaching (Qiu, 2019; Sun, 2019; Zhang, 2017), and teaching 
Chinese as a foreign language (Zhu, & Bai, 2019, etc.). A series of teaching practices have 
demonstrated the effectiveness of POA. In the field of College English teaching, Zhang (2015) 
combined the POA theory with their teaching experience, and analyzed the feasibility of applying 
POA theory into college English teaching. Li (2016) applied POA theory to college oral English 
teaching and conducted empirical studies and his results show that POA is effective in improving 
students’ oral fluency and complexity. Zhang (2017) conducted a two-week classroom experiment 
on college English writing and she found that students in POA class were better at using new 
language expressions, but there was no significant difference between the two groups in the scores 
of  “content“ and “structure“. 

There are three reasons why the author attempted to apply POA to the writing class: (1). The first 
principle of the POA is learning-centeredness (LCP), which means that in classroom instruction, 
with limited classroom time, instructors have to employ all possible means to make full use of every 
minute of teaching so that students can engage in learning.(Wen, 2016) The process of English 
writing involves different thinking modes, complex cognitive and language conversion processes. 
Therefore, for Chinese non English majors, to achieve their writing output goals, they must rely on 
the guidance of teachers. Obviously, the teacher’s responsibilities described in POA fully meet the 
requirements for teachers’ guidance in College English writing class. (2). Learning-using 
integration principle (LUIP) in POA maintains that learning and using language must be integrally 
joined. (Wen, 2016) and the “Output-driven/Input-enabled“ model, enable “obtaining new linguistic 
elements or skills through input activities is linked seamlessly by employing what has just been 
learned“(Wen, 2016). The goal of writing module teaching is to improve students’ English writing 
output, which is consistent with POA. (3). “Whole-person education principle (WPEP)“in POA 
emphasizes that English language teaching aims not only to realize instrumental objectives, but also 
entails humanistic objectives such as cultivating students’ critical thinking skills, autonomous 
learning abilities, intercultural competence, and overall humanistic qualities. English writing itself 
involves the ability of critical thinking, innovation, and intercultural competence. Thus, the theory 
and model of POA are well embodied in writing skills teaching and learning process. 

Although most of the experimental results have showed that students’ writing has made some 
progress after POA being applied into writing teaching, there were some limitations in those studies. 
As Zhang (2017) discussed in the end of her report, her experimental design lasted for a short time, 
so the observed changes in students and learning effect were limited; and the advantage of assessing 
phrase in POA was not fully reflected. Besides, referring to other researches that have completed 
the POA experiment and published the results, I found (1) In most experiment, EFL writing learning 
process focused mainly on vocabulary, grammar, and sentence structure, but the master of “unity, 
support and coherence“ (Langan; 2012) has always been ignored. (2) Task-based input has always 
been replaced by conventional exercises and teacher’s explanations. In the process of enabling 
phase in POA, the large task should be divided into several mini-input tasks, and the students are 
expected to select and master the corresponding knowledge by completing the communicative task. 
The ambiguity of task setting, to some extent, may affect the effect of POA in the experiment. (3) In 
the assessing process, the setting of writing scoring standards was relatively abstract, which was not 
conducive to students with weak ability to participate in the evaluation. 

Accordingly, the author attempted to draw up a reform plan in details to build an English writing 
classroom teaching model through POA for EFL in colleges. Argumentative writing skills were 
taught in both control class and experimental class simultaneously, and the band descriptors of 
IELTS (IELTS website, 2020) were borrowed as the assessing rubric. The research aimed to 
improve the students’ ability of task response (TR) and coherence & cohesion (CC) in writing.  To 
address these goals and purposes, the following research questions guided the study: 

(1) Is there any differences in the participants’ writing outcomes between the two instructional 
methods (POA and conventional learning)? 

(2) What are the participants’ overall writing-class learning experiences? 
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3. Methods 
3.1 Participants 

The participants of this study were all non-English major sophomores of Xiamen Institute of 
Technology (a private college), who had passed CET4 (College English Test band 4) or have 
reached the level of CET4. All the students volunteered to participate in the teaching experiment.   
All 90 participants were randomly distributed in two parallel classes, namely, the control class and 
the experimental class. In the final English examination of last semester, there was no significant 
difference in the average scores of students between the two classes. 

3.2 Productive Tasks and Teaching Materials 
Argumentative writing is a main content of IELTS writing, and in fact, argumentation is also the 

most common writing style for Chinese students, appearing not only in China’s college entrance 
examination, but in College English Test (CET4 and CET6). According to the band descriptors of 
IELTS writing rubric, students’ writing ability is mainly reflected in four parts: task achievement, 
coherence and cohesion, lexical resources and grammar. Qisi Zhang, a teacher from Rutgers 
University, presented in 2019 IELTS Annual Conference “Chinese overseas students’ struggle in 
making a good sound argument“ in his speech Complex in cross cultural reading into writing, and 
Weier Ye also made in the Conference a presentation about A case study of coherence in Chinese 
ESL writing. They both pointed out many Chinese students are absence or unawareness of 
boundaries and relationships, inter-sentence relationship, and logic in discussion and analysis. 

In order to solve the main writing problems of Chinese EFL students, this experiment was set to 
improve the students’ writing ability in “task response“ and “coherence and cohesion“. In order to 
ensure the learning effect, the output task of this experiment was set up as two argumentative essays 
under two different writing topics. According to the POA teaching model, each topic in the 
experimental class contained Task A and Task B, a total of four essays. 

In the control class, the author chose samples from the authoritative samples supported by 
Cambridge IELTS (IELTS website, 2020), while in the experimental class, students’ writing 
sample(band 6-7) were chosen as the teaching materials because in POA’ motivating phrase, the 
excellent works completed by students or teachers were suggested to be used as input materials to 
extract discourse structure. (Wen, 2016)The number of words in each essay chosen should be 
controlled in 250 to 300 words. The essay should include clear topics, supporting points, evidence 
and transitions that students wanted to acquire. In the enabling phrase of the experimental class, the 
IELTS examiners’ model essays (IELTS website, 2020) were also adapted as input materials. In 
addition, the exercises and input materials used in the two classes were borrowed from the textbook 
College Writing Skills with Readings by John Langan (2015). College Writing Skills with Readings 
is “a rhetoric with reading that will help students master the traditional essay, and it is a very 
practical book with a number of unique features designed to aid instructors and their students.“ John 
Langan (2012) highlighted “unity, support, coherence and sentence skills“ as four key principles to 
effective writing. In this textbook, “writing is treated as a process, and activities and assignments 
are numerous and varied“, and the most important is that “clear thinking is stressed throughout.“ 

3.3 Data Collection and Data Analysis 
The researchers used two sources of data collection to understand the perceptions of the 

participants about their writing learning experience, including (1) pre- and post-tests of 
argumentative writing (2) semi-structured focus-group interviews. Figure 1 shows the entire 
instructional and data collection process. 
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In accordance with research question one, the participants took pre- and post-tests consisting of 

an argumentation essay. The pre-test and post-test writing outcomes were evaluated by two  
English teachers. To assure higher inter-rater reliability, the band descriptors of IELTS (IELTS 
website, 2020), a 4-category, 9 scale marking rubric was borrowed. Two professional Chinese 
teachers who were familiar with IELTS writing but naive of the current study’s aims were invited to 
marked all the 185 essays (randomized and double-blinded), assessing (1) task response (2) 
coherence and cohesion (3) lexical resources (4) grammar range and accuracy, using a 1-9 scale, 
and the final score of the essay is the average of four items (with in a 1-9 scale). The means of the 
pre- and post-tests were calculated to compare the POA versus conventional instructional designs. 
Furthermore, a paired-samples t-test, independent sample t-test and analysis of variance were 
employed to investigate whether significant differences existed in the students argumentative 
writing outcomes, comparing the POA versus conventional methods. 

The second question was expected to be answered by semi-structured focus-group interviews.10 
students from two classes were randomly selected and interviewed after the teaching, about the 
participants’ perceptions of their overall learning experiences in the course. In answering, the 
participants were required to (1) compare their past writing skill learning experiences with the 
conventional teaching approach/POA classroom experiences, (2) make suggestions concerning how 
the conventional or POA instructional design could be improved. Through the feedback, students’ 
learning interest in different teaching methods were further analyzed. The interview content is saved 
as interview data after being transformed into text record. 

4. Teaching Design 
In the control class, the conventional teaching method was adopted, that is, students were 

required to preview before class, teacher gave intensive lectures in class, and relevant knowledge 
points were consolidated by exercises conducted in the classroom and after-school. In order to 
strengthen the teaching effect, the research decided to carry out two rounds of teaching,  
completing an argument under one topic each time, and each round of argumentation-teaching 
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lasted for three weeks. The whole teaching process based on knowledge input, while students’ 
output were less required. Before class, students were required to collect relevant information about 
“what normal class looks like“ in Britain or America, such as class size, class mode, etc. During the 
class, teacher introduced the topic (Do you agree or disagree that in order to improve educational 
quality continuously, students are encouraged to make comments or even criticism on teachers), 
confirmed the thesis statement, and explained the basic concepts of writing. Students conducted 
relevant exercises before completing Task 1. After class, the teacher assessed the students’ writing 
texts, and representative essays would be selected and evaluated in class. Table 1 shows the 
procedures of the first treatment of argumentative writing in the control class. 

Table 1 Detailed Phase-Specific Procedures about the Conventional Instruction for Teachers and 
Students 

Phrase Teacher Students 
Phrase 
1 

Teacher lead-in(watching the video about “class“ in an England high 
school) and introduced the topic of task 1; organized a discussion 
about the essay’s outline and how ideas could be organized; guided 
students to identify the thesis statement and provides relative 
vocabulary; 

(1)Students fill-in-the-blanks items 
related to seemingly important 
vocabulary or expressions. 
(2)Students identified “topic, thesis 
statement and supporting 
sentence“; 

Phrase 
2 

(1)Teacher helped students to understand thesis statements, and the 
importance of specific details; 
(2)Teacher introduced common methods of organization, transitional 
words and other connecting words, and transitional sentences; 

(1)Students did the 
thesis-translating practise (from 
Chinese to English) 
(2)To write a thesis statement, to 
advance and support a thesis; 
(3)To fill-in-the-blanks the 
transition words 
(4)To organize and connect 
specific evidence; 

Phrase 
3 

(1)To present a model essay provided by IELTS 
(2)Teacher assigned the task 1: Students making comments on teacher 
in the class may cause the loss of discipline and respect) 

Students are asked to finish the 
task 1 in 30mins. 

Phrase 
4 

To evaluate and make comments on typical sample and provide 
suggestions for revision 

Students revised their own essay 
and feedback given by teacher 
after class 

In the experimental class, the whole teaching model through POA was built, including 
motivating phrase, enabling phrase and assessing (Wen, 2015). In the motivating phrase, the teacher 
described a communicative scenario: An official who are in charge of the international cooperation 
project came to visit your school. He wants to learn about the teaching mode that Chinese students 
like, so you need to compare the differences between Chinese and English classroom, and complete 
an argumentation to discuss whether Chinese students should be encouraged to make a comment or 
criticism on teacher. After the students tried out their argumentative essay, the teacher presented 
good samples to the students, making students aware of their problems in accomplishing a 
argumentation, especially the problems of “unity“ and “coherence“ and arousing their desire for 
learning to overcome these deficiencies. Then, the argumentative-writing was explained, and 
specific requirements on argumentation was described. 

In the enabling phrase, the teacher first provided to the students some argumentative essays , 
asking students to observe and find out the composition of an argumentation. Then, the teacher 
divided the large writing task into four mini-tasks according to the first three out of “four key 
principles to effective writing“ (Langan, 2012): thesis statement, support and coherence, and 
arranged the tasks step by step from understanding to required output, and then open-output 
according to the cognitive difficulty. Table 3 shows the tasks and requirements of the enabling 
phrase. After reading the given materials selectively under the guidance from the teacher, students 
practice some mini-productive task. 

In the last phrase, the teacher made writing criteria of IELTS “clear, comprehensible and easy to 
check by students themselves“. After Students submitted their products, “ the teacher and students 
evaluated the typical products collaboratively in class“ (Wen, 2016) , and the evaluating activities 
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included students’ independent thinking and evaluation, group discussion, class communication and 
so on. Table 2 shows the procedures of the first treatment of argumentative writing in the 
experimental class. 

Table 2 Detailed Phase-Specific Procedures about the Poa Instruction for Teachers and Students 
Phrase Teacher Students 
Phrase 1: 
Motivating 

(1)The teacher describes communicative scenarios for Task 
1; 
(2)The teacher assigns the task, organizes a discussion about 
the essay’s outline and how ideas could be organized; 
(3)The teacher selects some students’ text, and compares 
them with the excellent model articles. 
(4)The teacher explains learning objectives and productive 
activities. 

（1）Students are randomly paired up 
and first draft their outlines of the 
guided argumentation through 
discussion with respective partner. 
（2）Students post the complete text 
version of the guided argumentation 

Phrase 2: 
Enabling 

(1)the teacher explains how to make a sound argument, 
(2)The teacher divides the argument task into several 
mini-tasks: unity, support (specific evidence and plenty of 
specific evidence), coherence(method of organization; 
transitions; effective introduction and conclusion) 
(3)The teacher provides students with “enabling 
materials“ accordingly 

(1)Students were randomly paired and 
established groups with their partners. 
(2)Students read the given materials 
(3)Students finish relative tasks in 
pair/group work. 

Phrase 3: 
Assessing 

(1)The teacher explains IELTS criteria of assessment; 
(2)The teacher and students evaluate the typical products 
collaboratively in class 

(1)Students first draft their lines of the 
guided argumentative writing through 
discussion with respective partner. 
(2)Students completes the essay and 
submits their products to the teacher. 
(3)To participate in assessment 
activities 

Table 3 the Mini-Tasks and Requirements of the Enabling Phrase. 
Activities Requirement Purpose 
Decision-making The teacher provides a cluster of sentences for 

each group members. The students need to 
classify the sentences through discussion, 
determine which sentences belong to the topic 
statement and select out the proper statement. 

To identify thesis statement, topic, 
supporting sentence; avoid statements that 
are too broad or too narrow, make sure 
statements develop only one idea. 

Evaluating After the group discussion, the students  
make a comment or criticize on the essay 
provided by the teacher, focusing on the  
thesis statement, supporting evidence and 
coherence of the essay given. 

To identify a sound argument. 

Information-gap Each student draws a paper tape from a pile of 
notes. Either a statement or a supporting 
sentence is written on the paper. Students need 
to find the other half by exchanging 
information and logical analysis, and complete 
the matching of statement and supporting 
details. Each statement has at least three 
supporting sentences. 

To identify adequate supporting details, 
avoid using vague, wordy, general,or 
irrelevant sentences instead of real 
supporting details. 
 

Jigsaw Students will get a pile of disordered 
sentences. The group needs to determine the 
order of sentences through discussion and state 
the reasons. After arranging the sentence 
order, add necessary transitions between the 
sentences, or use appropriate connecting 
words to rewrite the original sentence, so that 
the sentence can form a complete paragraph 
more smoothly. 

To understand the common method of 
organization, transitions and transitional 
sentences, and three other kinds of 
connection words: repeated words, pronouns, 
and synonyms 

5. Findings 
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With the sources of data collected in this study, the analysis of the comparison between the pre- 
and post-tests, and the focus-group interviews both revealed that in general, the POA-instruction did 
a better job than the conventional treatment of enhancing their writing knowledge, improving their 
argumentative writing ability, and engaging them more in the learning tasks. However, in the 
focus-group interviews, the participants also expressed concern about their learning-motivation and 
the challenges they encountered. The findings are presented as followed, organized in accordance 
with two research questions. 

5.1 Rq1. Were There Any Differences in the participants’ Writing Outcomes between the Two 
Instructional Methods (Poa and Conventional Learning)? 

The two raters used the IELTS rubric to quantify the students’ performance on the pre- and 
post-tests (i.e., task response, coherence and cohesion, lexical resources and grammar range and 
accuracy). Inter-rater reliability is good, so the mean value of scores given by the two raters for TR, 
CC and Final were adopted for analysis. 

The results in Table 4 show that, the accompanying probability sig is 0, which is less than the 
significance level of 0.05, indicating that there is a significant difference between the performance 
of students before and after using POA/conventional teaching method. In other words, POA and 
conventional teaching method both have obvious effect on the improvement of participants’ 
writing scores. 

According to the results of statistical analysis described in Table 5, there was a significant 
difference between the two teaching methods in TR and CC scores. Students in the experimental 
class achieved higher TR and CC scores than those instructed by traditional teaching methods. The 
results in Table 6 show that: (1) the F-test value is 2.485/1.611, and the concomitant probability sig 
is 0.118/0.208, greater than 0.05. Therefore, independent sample t-test should read the results under 
the assumption of equal variance. (2) The t statistic is 1.934/1.445, and the corresponding double 
tailed probability value is 0.043/0.049, less than 0.05, and the sign of t-test value is positive, so 
when other conditions are the same, the TR/CC scores of students in POA class are improved more 
significantly. 

These results indicated that while both methods of instruction enhanced the participants’ writing 
knowledge, the POA instruction contributed to significantly better learning outcomes than the 
conventional instruction. Therefore, the answer to research question one, is that students learned 
writing knowledge more effectively during the POA teaching treatment. This indicates that POA 
teaching method meets the instructional goal of the class, and proves to be superior to the 
conventional teaching method. 

1) Comparative analysis of pre- and post-test scores of the experimental/control class 
Table 4 Paired Samples Test 

 Paired Differences t df Sig. 
(2-tailed) Mean Std. Deviation Std. Error 

Mean 
95% Confidence Interval of 
the Difference 
Lower Upper 

PO
A

 C
la

ss
 

Pair 1 TA score in 
pretest -- TA 
score in 
post-test 

-1.72727 1.84723 .27848 -2.28888 -1.16566 -6.202 43 .000 

Pair 2 CC score in 
pretest -- 
CC score in 
post-test 

-1.54545 1.67685 .25280 -2.05526 -1.03564 -6.113 43 .000 

Pair 3 Final score 
in pretest -- 
Final score 
in post-test 

-1.03409 1.81850 .27415 -1.58697 -.48122 -3.772 43 .000 

C
on

ve
nt

io
na

l C
la

ss
 Pair 1 TA score in 

pretest -- TA 
score in 
post-test 

-1.28261 1.44011 .21233 -1.71027 -.85495 -6.041 45 .000 

Pair 2 CC score in 
pretest -- 
CC score in 
post-test 

-1.04348 1.33261 .19648 -1.43921 -.64774 -5.311 45 .000 
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Pair 3 Final score 
in pretest -- 
Final score 
in post-test 

-.85870 1.40500 .20716 -1.27593 -.44146 -4.145 45 .000 

 
2) Comparative analysis of POA teaching method versus conventional teaching method 

Table 5 Group Statistics 
 Instruction N Mean Std. Deviation Std. Error Mean 
TR score in Post-test POA 44 5.2955 1.56383 .23576 

Conventional treatment 46 5.0217 1.20165 .17717 
CC score in Post-test POA 44 4.5909 1.38628 .20899 

Conventional treatment 46 4.2174 1.03092 .15200 
 

Table 6 Independent Samples Test 
 Levene’ s Test 

for Equality of 
Variances 

t-test for Equality of Means 

F Sig. t df Sig. 
(2-tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence 
Interval of the 
Difference 
Lower Upper 

TR score 
in 
Post-test 

Equal 
variances 
assumed 

2.485 .118 1.934 88 .043 .27372 .29321 -.30897 .85640 

Equal 
variances 
not 
assumed 

  1.928 80.692 .036 .27372 .29491 -.31310 .86053 

CC score 
in 
Post-test 

Equal 
variances 
assumed 

1.611 .208 1.455 88 .049 .37352 .25675 -.13673 .88376 

Equal 
variances 
not 
assumed 

  1.445 79.317 .032 .37352 .25842 -.14082 .88786 

5.2 Rq2. What Were the participants’ Overall Writing-Class Learning Experiences? 
Two semi-structured focus-group interviews were conducted to learn the students’ overall 

writing-class learning experiences. Students analyzed their experiences by answering the multiple 
interview questions in three related dimensions: (1) their motivation and enjoyment; (2) their 
nervousness when encountering challenges; (3) their perceptions of the outcomes. 

1) Motivation and enjoyment 
In most cases, the students from both classes thought that the specialized writing course was a 

good and practical way to learn writing skills and led to more participation. “My motivation was at 
a higher level than usual“, said one students from the conventional class. Some students in POA 
class said that they were “deeply impressed“ by the results of their first output, and they were very 
eager to know their writing problems and corresponding improvement methods. 

Students from POA class mentioned enjoying working with partners, a lively learning 
atmosphere, and feeling a sense of accomplishment. Most noted that they spend additional time in 
preparing the material after class, but it was worthwhile. One student concluded that “The activities 
in class was more effective and interesting and makes me more active.“ 

Students from the conventional class noted that: “Conventional instruction might be efficient, but 
it is boring to students.“ “it often leads to poor absorption to those who are weak in English  and 
they might not be very active in learning.“ concluded one student. 

2) Nervousness 
Most students expressed their anxiety about making a good argument. “it is really tough... I 

always wrote some irrelevant sentences into the argument unconsciously“ said one student. Other 
students explained that “ Compared with the model essay, my version is really poor “ and “I could 
figure out many supporting points, but it is hard for me to find proper evidences“. 

Students in POA class has their personal anxiety experience: they were worried about “speaking 
English in group discussion or in front of their classmates, for fear of making mistakes.“ One 
student said “My oral English is poor, so I feel nervous about speaking in class.“ and “ I don’t like 
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to be engaged in face-to-face interaction.“ 
3) Outcomes 
In most cases, the students saw beneficial outcomes after the writing course. “I prefer to evaluate 

my own essay with the teacher, since I could get immediate feedback or answers about my writing 
problems, which enhances absorption of knowledge.“ Another student express her appreciation 
about POA instruction:”At the beginning, I feel anxious about tasks (activities) in the class, but I 
think I have learned more through those activities“. “after taking the writing course, I know that my 
writing score is about 5.5, which is close to my target score.“ One student guided by conventional 
instruction said. Most students expressed “The outcome is obvious.“ “We must have made progress, 
because we have done special writing training.“ 

6. Discussion 
Based on the data analysis and the feedback from students, we can infer that there is a 

certain relationship between the performance difference and some phrase-setting in the 
teaching method. (1) Brainstorm versus Group discussion. In the motivating and enabling  
phrases, the teacher provided students in both classes with relevant viewpoints, ideas as well 
as vocabulary. Since students in the control class generally use their own knowledge to 
complete the writing task according to the guidance of the teacher, the content of students’ text 
were almost the same. However, after group discussion and data collection, the argumentation 
written by students of the experimental class presented diverse points, and the sufficient 
supporting details were provided. (2) Exercise versus Communicative task. Exercises in 
language teaching classroom often primarily focus on using language correctly and learners 
only manipulate the language given to them, by contrast, in a communicative task, the primary 
focus is on meaning, there is a specific context, and there is a clearly defined communicative 
outcome.(Ellis, 2009) Therefore, many students in the control class did not notice the 
sufficiency and relevance of evidence after completing the exercise of  “supporting 
evidence“. They paid more attention to their using of words. In contrast, there was no such 
phenomenon in the experimental class, because the setting of tasks made students pay more 
attention to words’ meaning and the outcome. (3) Evaluating collaboratively versus Teacher’ 
feedback. In the control class, many students paid attention only to the score when getting the 
feedback from teacher. The teacher’s analysis and evaluation on their writing can’t play the 
role of “promoting learning“. However, the implementation of the “assessing“ through 
teacher-student’s cooperation provides students with the opportunity to learn from their peers. 
At the same time, through group discussion and students’ mutual evaluation, the common 
logical thinking problems are better solved. Students submit the final draft after revising twice, 
which also improves the effectiveness of teachers’ feedback. 

In Bloom’ taxonomy, study process has been divided into six parts, including remember, 
understand, apply, analyze, evaluate and create. Generally speaking (Bloom,1984). “remember and 
understanding“ belong to shallow learning, while “apply, analysis, and evaluate“ involve rational 
thinking, creative thinking and problem solving, which belong to deep learning. Both the 
conventional teaching method and POA pay attention to the teacher’s scaffolding role, so the 
detailed setting of each step of writing can effectively monitor the students’ writing process. At the 
same time, teachers provide students with multiple model essays on the same topic as input 
materials, which can prompt students to correct their writing ideas at any time; therefore, in the 
writing course, the first three stages of taxonomy can be well completed, which also explains the 
main reason why the scores of the two classes have improved significantly after using different 
teaching methods. However, in order to enhance the ability of writing, such as generating sound 
arguments, providing plenty of evidences, logically connecting sentences and so on, students need 
to understand the new knowledge at first, then integrate the knowledge into the original cognitive 
system for construction, and solve problems creatively in different situations. Obviously, the first 
three study process cannot achieve the goal, so the students guided by the conventional instruction  
might still feel struggled in producing a good argumentation. By contrast, the tasks or activities in 
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the enabling phrases of POA enable students to better understand knowledge, analyze typical 
deficiencies and evaluate their outputs through a large number of interaction and circulation, which 
helps the creation of the argumentation step by step. 

7. Limitations and Implication 
There are some limitations in the teaching design of this experiment: (1) The setting of 

motivating phase is relatively simple and the designed output scenario lacks communicative reality. 
Presenting scenario is the first step of the motivating phrase and the most creative part of POA(Wen, 
2020). The unreal output scenario will reduce the output-driving force and obviously affect the 
teaching effect of POA. Since most participants in this study have the desire to pass IELTS or 
CET-6, especially to perform better in the writing test, so their internal driving force is greater than 
that of ordinary college students. Therefore, when POA is applied to the writing course of ordinary 
college students, especially the students with weak learning desire, the setting of scenarios needs to 
be more “real“ and practical. (2) The TR and CC output, to a certain extent, related to cultural 
differences, but the understanding of cultural differences can not be easily obtained through several 
classes or adjusting teaching methods. Teachers still need to supplement a large number of 
materials to stimulate the enthusiasm of students and encourage students to carry out autonomous 
learning after class. To solve this problem, teachers can use a large number of online learning 
platforms, such as “Delta reading“ to encourage students to increase the amount of reading 
according to the theme of the class, so as to better understand the culture differences and different 
thinking modes. (3) The length of the output task in this experiment is relatively limited by 
students’ competency and examination requirements, that is, the number of words in the writing text 
is less, with about 200-250 words. The small number of words also leads to less supporting points 
and evidences, and the real level of some students with good foundation and creativity has not been 
reflected. The subsequent experimental task setting can provide more space for such students. 

8. Conclusions 
The results of this study revealed that the POA instruction (1) motivated the participants to learn 

English writing, (2) effectively and significantly enhanced the participants’ writing skills, making 
them more competent in writing an argument, and (3) engaged the participants in the learning tasks, 
making them more active and competent in argument making for communicative interaction, class 
discussion, and group presentations.The researchers hope that POA-based teaching will pave the 
way for effective implementation of new and innovative instructional designs in the EFL classroom. 
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